Aston St Marys Primary School

Early Years Foundation Stage (EYFS) Curriculun

Every child is a treasuresmall in size, growing in God's love.



Click on each part of our broad and varied
curriculum, filled with rich and challenging
learning opportunities.
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EYFS Statutory framework 202
| Every child is uniqgue and we want to know all about them and their interests. This
information drives our curriculum and allows us to plan for individual needs and
interests.
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start of the term. This is also a chance to gather information about specialist skills,
hobbies and jobs that our parents and carers have that they may be able to share \

the class.

Preschool
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use these opportunities to get to know each child better by seeing them in their home home |
environment as well as previous settings. page /
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environmentthat is nurturing and safe, as well as meeting each of their needs. In the Early Years foundation Stage w
all necessary steps to keep children safe and well. It is the role of all staff to safeguard children, promote good health,
manage behaviour and maintain records, policies and procedures. It is also essential that steps are taken to ensure tl
suitability of adults who have contact with our children.
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Early Years Foundation Stage Framework 2021

The safeguarding policy and procedures are kept up to date and can be found on our school website:
https://www.astonmarys.herts.sch.uk/schoglolicies/Risk assessments specific to the EYFS are also made and kept up
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who need this.

Training in the safeguarding of children and in child protection are regularly undertaken and is in line with statutory

guidance. This includes the statutory guidance:
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Staff also have up to date knowledge of any safeguarding issues.

One of the EYFS class teachers is a Designated Safeguarding Person (DSP) for the school


https://www.astonmarys.herts.sch.uk/school-policies/

Below are links to the statutory and nstatutory documents
that we use to inform and support our curriculum planning.

Statutorv \
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The EYFS learning and development requirements comprise:

A the seven areas of learning and developmané the educational programmes

A the early learning goals, which summarise the knowledge, skills and understanding that all
young children should have gained by the end of the reception year
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974907/EYFS_framework_-_March_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974907/EYFS_framework_-_March_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974907/EYFS_framework_-_March_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974907/EYFS_framework_-_March_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/971620/Development_Matters.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/971620/Development_Matters.pdf
https://www.birthto5matters.org.uk/
https://www.birthto5matters.org.uk/
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There are seven areas of learning and develdpment. Three areas are particularly important for building a foundation fc
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These are the prime areas:
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We also have a focus on four specific areas, through which the three prime areas are strengthened and applied.

The specific areas are:
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to explore

All of these areas of learning and development are important and-cdenected. the 7 arees



The following educational programmes are set out in
the statutory framework for the Early Years Foundation
Stage. It also maps out expectations and end point
measures.
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curriculum to cover the 7 prime and specific areas of
learning and development.

This happens through 3 key approaches:

1. Adult-planned and led sequences of lessofiese
have clear starting and end points and follow a
progressive sequence.

2. Adult interactions.

Adults have high quality interactions with children
YR 4SS 2LILIR2NIdzyAGAS3
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3. Childled learning.

Our enabling environmer@ncourages deep, open
ended learning through play for all children during
child initiated learning. Here they practise the
knowledge and skills that have been taught.

L4

Communication and language
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language and cognitive development. The number and quality of the conversations they h
with adults and peers throughout the day in a languaigh environment is crucial. By
commenting on what children are interested in or doing, and echoing back what they say w
gocab a Qpractifipnérs will uildphjjdreén'sgangu ivqly. Reading
?;\th?ently Kmld?ggd englqlgg;lsgt era ac%gt/d i§to%s,—f§%nﬁmégs and poems,
and then providing them with extensive opportunities to use and embed new words in ararn
of contexts, will give children the opportunity to thrive. Through conversation, stdliyng and
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role play, where children share theirideas with support and modelling from their teacher, and

sensitive questioning that invites them to elaborate, children become comfortable using ar
range of vocabulary and language structures.

EYFS Statutory framework 202
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The slug is under a log
because it likes to live
in a dark place.
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Personal, Emotional and Social Development
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healthy and happy lives, and is fundamental to their cognitive development. Underpinning
personal development are the important attachments that shape their social world. Strong,
warm and supportive 9 relationships with adults enable children to learn how to understand
theirown feelings and those of others. Children should be supported to manage emotions,
develop a positive sense of self, set themselves simple goals, have confidence in their own
abilities, to persist and wait for what they want and direct attention as necessary. Through adu
modelling and guidance, they will learn how to look after their bodies, including healthy eating
and manage personal needs independently. Through supported interaction with other children
they learn how to make good friendships;operate and resolve conflicts peaceably. These

attributes will provide a secure platform from which children can achieve at school and in later
life.
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EYFS Statutory framework 2021

Physical Development
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healthy and active lives7. Gross and fine motor experiences develop incrementally throughout
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co-ordination and positional awareness through tummy time, crawling and play movement
both objects and adults. By creating games and providing opportunities for play both indoors
and outdoors, adults can support children to develop their core strength, stability, balance,
spatial awareness, eordination and agility. Gross motor skills provide the foundation for
developing healthy bodies and social and emotionalveihg. Fine motor control and precisign
helps with handeye ceordination, which is later linked to early literacy. Repeated and varie
opportunities to explore and play with smallworld activities, puzzles, arts and crafts and th
practice of using small tools, with feedback and support from adults, allow children to develop
proficiency, control and confidence.

EYFS Statutory framework 2021

Click for next page




Literacy

Maths

It is crucial for children to develop a lHfeng love of reading. Reading consists of two
dimensions: language comprehension and word reading. Language comprehension (nece
for both reading and writing) starts from birth. It only develops when adults talk with childre
about the world around them and the books (stories and+fiction) they read with them, and
enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both
speedy working out of the pronunciation of unfamiliar printed words (decoding) and the spe
recognition of familiar printed words. Writing involves transcription (spelling and handwritin
and composition (articulating ideas and structuring them in speech, before writing).

EYFS Statutory framework 202
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Developing a strong grounding in number is essential so that all children develop the nece
building blocks to excel mathematically. Children should be able to count confidently, deve
deep understanding of the numbers to 10, the relationships between them and the pattern
within those numbers. By providing frequent and varied opportunities to build and apply thi
understanding such as using manipulatives, including small pebbles and tens frames for

organising countingchildren will develop a secure base of knowledge and vocabulary from

which mastery of mathematics is built. In addition, itis important that the curriculum include

rich opportunities for children to develop their spatial reasoning skills across all areas of

mathematics including shape, space and measures. Itis important that children develop p
attitudes and interests in mathematics, look for patterns and relationships, spot connection
WKI @S | 32Q3 Gt G2 FRdzZ Ga yR LISSNAR I a
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Understanding the world

Expressive arts and design

Understanding the world involves guiding children to make sense of their physical world and
GKSANI O2YYdzyAted ¢KS FNBIljdzSyoOe FyR NIy3
knowledge and sense of the world around thefnom visiting parks, libraries and museums t
meeting important members of society such as police officers, nurses and firefighters. In
addition, listening to a broad selection of stories, Harion, rhymes and poems will foster their
understanding of our culturally, socially, technologically and ecologically diverse world. As wel
as building important knowledge, this extends their familiarity with words that support
dzy RSNEGFYRAY3 | ONRPa&d R2YFIAYyad 9y NAOKAYy 3 ||
reading comprehension.

EYFS Statutory framework 2021
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enabling them to explore and play with a wide range of media and materials. The quality and

variety of what children see, hear and participate inis crucial for developing their understal
self-expression, vocabulary and ability to communicate through the arts. The frequency,
repetition and depth of their experiences are fundamental to their progress in interpreting g
appreciating what they hear, respond to and observe.
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The 17 early learning goals summarise the
knowledge, skills and understanding that all young
children should have gained by the end of the
reception year as set out by the Statutory

framework.
Communication and Language | These are used as a guide to see where the childre
ELG: Listening, Attention and Understanding are expected to be by the end of Reception.

ELG: Speaking
Our curriculum is designed with these in mind but
Personal, Social and Emotional Development they do not limitthe broad and varied experiences

ELG: SeRegulation that we want our children to have.
ELG: Managing Self

ELG: Building Relationships

Literacy Understanding the World
Physical Development ELG: Comprehen_sion ELG: Past and Present
ELG: Gross Motor Skills ELG: qu.d Reading ELG: Peqple, Culture and
' ELG: Writing Communities

ELG: Flpev\Motor Skills ELG: The Natural World

TN Mathematics
- ELG: Number Expressive Arts and Design

Return to OT.‘"@'%\
home
page

ELG: Numerical Patterns ELG: Creating with Materials
ELG: Being Imaginative and Expressive
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' e’jlfoiﬁ of The adults in our EYFS classroom are key to the way that the children learn and the

. the au curriculum that we are able to design. It is essential that the adults are able:

To safeguard all children at all times.

To encourage independence (i.e. dressing, using equipment, problem solving).
To support a culture that values mistakes and allows mistakes to be used as opportunities to

learn.

To form positive relationships that inspire, challenge and provide emotional support.

To have high quality interactions that help to move learning on.

To embrace all children and their uniqueness.

To provide a safe, secure and caring environment.

To find and act on teachable moments.

To be flexible and be able to move with the interests of the children.
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To teach children how to express and communicate their needs and feelings in appropriate
ways.

To understand the importance of play.
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individual needs.



Our indoor and outdoor classrooms are carefully planned to enable and encourage
learning for all children during child initiated learning. The environment and continu
provision are an important part of our curriculum. It sets the scene for children to
explore and direct their own learning in new and exciting ways.

Enabling
environments

Continuous provision - Common play behaviours

|
“ e Sand Area \
. "S a Behaviour Dig Pour Fill and Empty Mould Mould tools Sieve and sift Mark making
\I \OU High level! * Fingers »  Smallveszel with | As dig and pour * Fingers * Fingars * Fingers » Lolly sticks \

eha Exceeding * Small scoop side handle * Salfmade * Small scoop * Fabric—small s Paint brushes
\ V a n * Tesaspoon s Large vessal maoulds + Teaspoon
a \\V + Tablespoon (heavy) ¢ Smalinstrsl | » Tablaspoon | e
On p ( e& U » Dessertspoon | Vessel withtap materizls + Dessert .
CO m Ca «  Smaller vessel « Small imeguiar spoon straining

ee . o
tt‘(\roug (o\l\ded to M + B "

(Ces 3 \d( en . Midlevel | » Spaiuia + Pouring vessel v Smalle « Fingers « Potato masher | = Sto
SOU Ch\ Developing * Wooden spoon long spout imegular * Small scoop . S . ooden
(e -& a * Slotted spoon s Small vessel - shape * Teaspoon . h sieve - Spoons.
S O oon . S + Table spoon arge
e i . Sow-

3
d * Serving sp imegular Larg: Tabée spo
» Long handie Small vessel gul Dessert
e (\e spade tall hap poo
t * Short handled Large vessel Smaller ta
spade imeguar | | container
s Large vessal * Largats
tall 000 0000000 | container
Emergent * Scoop * Smaller vessal * Smaller * Scoop
Smaller regul no handle regu il
container s Largervesselne | | container regul
Large regul handle (bucket) |  contsiner
container s Smaller vessel * Large regul Large rag
Hand withhande | | contaner | coniainer
Larger vessel * Hand hand
nandle an
defined spout

The indoorand =
outdoor environments
Time is spent are carefully planned t
teaching the children meet the needs of all
how to use each area abilities and enable

effectively. skills progression.
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Enhancements §
are planned to
spark interest
or to further

develop skills.

Loose parts enable creativity and provides
an openended workshop style environment
A cross over of areas and resources is

resources in different ways.

Adult directed
tasks can then
be linked into
areas of the
environment.

Tidy looks like this:

Respecting the space
and tidying up are
made a priority right
from the beginning

so that children
understand that it is
our learning area.
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Throughout the year we teach our curriculum through a variety of approaches. We follow the intere
~ of the childrenin each unique cohort, asking them about things they would like to learn, as well as
using the expertise of parents and carers to enrich our learning opportunities.

Where appropriate we also plan themes and topics that fit with the flow of the year, or may be a gc
starting point for teaching specific skills and knowledge bases that we want the children to learn.
These are subject to change at short notice as we are guided by our ongoing assessments and th
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Possible themes that we will use this year:
Harvest and Autumn
Diwali

Bonfire night
Remembrance day
Christmas

Chinese new year
Superheroes

Fairy tales

Growing

Exploring other cultures and countries
Under the sea

Space and light

Return to
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There are some key things that we want
to teach our children during their time at

« A\
Be accepting )
| p;“‘g our school. These are really important to |
of each others .y |
= = the ethos and Christian values of our |
differences.

school and we designate specific time to \\.\ e
work on these. i

Many of these are explored in

our unique curriculum ,, L'ear‘-ning AR
ambitionswvhich you can W interdct s o
explore by clicking below: with the older

- children in our
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Our currieulum
ambitions
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cohort of children to achieve during their time in Reception. These are things that we feel are important for th
children in our unique setting to experience, learn or be able to do by the time they &@aekadeltlass and

az)

are part of the vision and values of our school. Each of these curriculum ambitions require core skills which tt
children will need to develop and learn in order to achieve them. Such core skills will then be taught, either
during childinitiated learning or as adult directed small groups or whole class lessons.

Make our own books

o

.
Enjoying books and
developing a lifdong love of
reading is an important aim at
Ladz2y {0 al NE
important that children
explore books and have the
chance to create their own
fiction and nonfiction books
which begin as picture books
and progress to words,
captions and eventually
stories, which are then shareq
with each other.
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Writing for a purpose is the
best way for children to see a
real value in their writing.
Across the year there are
many opportunities to write
and post letters for a purpose
such as writing a letter to our
Buddies, to Father Christmas
and when other appropriate
reasons arise linked to things
that the children are
interested in.
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Forest school and the skills thaft
A
is at the heart of our curriculum.
e

the children develop in this are

The opportunities to collect wid
ranging vocabulary and
knowledge and understanding
are unending. The core skills
learned when becoming a
WC2NBaid { OKz22f
transferable across every part ¢
the curriculum and allow space
FT2NJ OKAf RNByYy Q3
development and mental health

and wellbeing.
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/ Arrange a fundraising
event

Itis a fundamental Christian
value of our school that
children are able to show love
kindness, empathy,
compassion and generosity to
the people in our lives and
also to those who live in the
wider world. Itis very
important to us that we teach
children to know who they are
in the world, but also to know
how they can have a positive
impact on the world and those
around them.

/,

(”I’ake :%rt in a performance
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and self esteem to the point
that they are comfortable to

express themselves and
performin front an audience is

so important. Being able to us¢

a performance voicein a
variety of scenarios is a key sk
for life. Working collaboratively
to make a fun and entertaining
performance brings joy, not
only to the performer but also
to the audience.
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- model
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way for children to apply such
wide ranging set of skills in on¢
process. Imagining, planning,
designing, joining, cutting, fixinjg,
evaluating and then enjoying
playing with the final product
provides so many opportunitie$
for learning, developing and
applying critical thinking skills.
Due to the work shop style
provision, children are
encouraged to self select all th
resources that they need.
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Each of these ambitions have core skills that the children need to be able to do in order to achieve them. A
team, we have thought carefully about how children progress through these skills. This informs our plannin
lesson sequences as well as the resources available to our class through continuous provision. Click to the
page to see some examples of our core skills.




We have identified core skills which the childrer
will need to develop and learn in order to achiey
our chosen curriculum ambitions. The core skill
are taught, either during chitthitiated learning or
as adult directed small groups or whole class
lessons.
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from adults, who respond to their individual interests and needs and help them to build
their learning over time. Children benefit from a strong partnership between

practitioners and parents and/or car&p£ EYFS statutory framework 2021
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developmenttages to learn effectively. We plan by taking into consideration the following factors:

A A focus on theharacteristics of effective teaching and learning.

A Sequences of lessons planned to create challenging and enjoyable experiences for each child in aleareasyof
and development. These help children to work towardsHaely Learning Goals (ELGS).

A Planning provides opportunity for children to collect knowledge, giving them the broad range of knowbssbhpsl
to provide the right foundation for good future progress through school and life.

A Providing opportunities to gain independence.

A Ourenabling environmeris multisensory which allows all children to access the curriculum in a way which
bestsuits their learning style.

A An equal focus on indoor and outdoor learning gives children the chance to learn in an environment which
bestsuits their needs. s

e O

A A skills based curriculum which enables children to develop transferable skill§.d&eskil [} “
A This is informed by &trength Gap AnalySiSGA}aken at strategic points in the year. Return to 'uy
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The emphasis on how children Iearn has huge potential to empower children as
confident, creative lifelong learners. & | & G 2 ychi{dién asgelerddu@ded

to follow their interests, make independent choices about their learning and are g

supported to develop their thinking skills througkilfuladult interactions.
The characteristics are interconnected but each has distinct features. The
characteristics are:

Playing and exploringOK A f RNBY Ay @dSadaA3arasS FyR S

Active learning children concentrate and keep on trying if they encounter
difficulties, and enjoy achievements

Creating and thinking critically children have and develop their own ideas, make == Bl

links between ideas, and develop strategies for doing things
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assessments which inform our future plannifigese normally take place after Baseline assessments, the end of the
Autumn term and at the end of the Spring term. This is also the chance to identify children who are going to need

Special Education Needs (SEN) support or targeted interventions.

Our Strength Gap Analysidisw weuse the information gathered to show where the greatest areas of need and
strength are within our cohort. We then make sure tlia¢ environment and provision that we put in place directly
reflect the needs that we have identified. It also enables us to plan which of our skills progressions need more
focussed teaching time.

Areas of strength:
These are identified to show where we can provide extra challenge through both our teaching ard ~antinninne

L L] D

provision. TN,
e
_ Return to "ﬁ
Skills gap: -

This is also a chance to identify gaps in learning across the cohort,|@sveel small groups of

childrenwho may be performing below their age related expectation. PAES o



4+ Phonics
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complete systematic, synthetic phonics programme. The programme is effective and
ensured S Ny Ay 3 &dl ermingmofy Krid EnaNES ghi2igen tb @yl\Aheir learning
to become highly competent readers. There is a high expectation on the progress of all learner

|
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Phonics lesson structure
Each day the whole class phonics lesson structure is the same and provides direct

teaching in short bursts. It allows a consistent approach which maintains and

secure, systematic progression for phonics learning. Little (Wandle
LETTERS AND

The pace of learning and repeated practice means that children become secure ~ SOUNDS

readers. The application of phonics is made through fully decodable books, aligned N X O /|

with learned phonemes. Effective keejp support is put in place for children who
are at risk of falling behind. These pupils are identified in the moment during

whole class teaching and keeyp support is targeted quickly and effectiveiynd
half termly assessments are made to check that all children are 'on track'.




The structure of a daily whole class phonics lesson

Revisit and review

Teach and practise

Apply

Each session begins with a
revisit and review of previously
taught GPCs. This is done usi
the same mantras each lessor
to ensure a consistent
approach and to avoid
cognitive overload.

The repetitive nature of
revisiting and reviewing
recently taught GPCs allows
these to move into the pupils'
long-term memory.

New GPCs are introduced in the same way each day using th
Little Wandle resources to allow children the consistency they
need to take on the new information quickly.

Mnemonics and catchphrases for diagraphs are effectively us
to help children to remember the phonemes. Formation phras
are used to help children to form each grapheme.

There is a focus on oral blending which leads into teacher lea
blending of words. This then leads to independent reading of
words.

New tricky words are taught and previously taught tricky word
are reviewed.

During the application stage,
pupils are taught to read
simple sentences, being
encouraged to locate recent
new learning in the sentence.

Pupils are also given the
opportunity to practise
spellings and sentence writing

Current phonics learning is
further applied and practised
during the 3 weekly reading
practise sessions.

find out about phon'ié,:ir_\,,
R e T
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Supporting phonics in the environment

It is important that the children are able to use their phonics knowledge independently and apply it to their own wrding |
natural way once they have been taught the phonemes that they need. Our classroom environmentis planned to enabl
this kind of independent phonics application.

T tair W:SP All taught phonemes are
L 9 V‘{W‘%&‘gc grrincus 3‘(@ displayed as they are taught. This
e A T U Si:,\a 091, Corlld lap means that children know where
=S ' l 3{.@?‘1«3@&@/ She e to look to remind themselves
& r r - ‘ "a““ o } when writing.
BN (L O /\ An alphabetis displayed that
= \’V\w Pl / children can add to with words
B 0 (o p and pictures relating to each
UV L (g0 letter. This is particularly useful at
Phoneme mats are available at all k Y o A Cof the siart of thg year as y ‘
Fomlfssevmle?r ehnocr?ig;algr?;v\?lglcljdf?n Q¢ Bt | (\ T | letters, such as the one at the
their inde efldentwritin Thigs is Above are examples of how g beginning of their name, are
especiallyp true in child igiltiated ] E,E'c',f.ﬁg Eﬁﬁv"ﬁj‘é’ zlalritrr:gir 5 significant to them.
learning (CIL), where the child has CIL, using the environment to
decided to write for their own supportthem. e
purpose. “Find out about earl\
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Early reading
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years where early reading is taught through a variety of ways during phonics lessons and reading practice. It is focuss
decoding the text, prosody or use of performance voice and comprehension.

2214 INB YIFIUOKSR (2 GKS OKAfRQA OdzZNNBYy il LIK2yAO tS@S
knowledge to word, caption and sentence reading.
These books are then sent home where children are able to confidently read to their families with fluency and accurac

The classroom environmentis set up to ensure that a love of reading is encouraged in different areas. The early year:
practitioners take opportunities throughout the day to promote reading, haghogy times, reading poetry and encouragin
children to refer to noHiction texts during their childnitiated play.

Core texts are chosen to support the teaching of all areas of the curriculum. These are displayed as a class reading jc
and allows the children to see what they have learned so far. The children often talk about the core texts previously us
and have access to these in the provision.




Reading practice
Each child takes part in three reading practice lessons a week. Each lesson has a different focus and allows chilc
become fluent when reading the text.

The first lesson focuses on decoding the text, with the children concentrating on applying their phonic knowledge
developing fluency when reading the words.

The second reading session provides the opportunity to read the book again and practise reading with prosody s
children develop reading with appropriate meaning, stress and intonation. It provides an opportunity to explore
OKI N OGSNERQ FSStAy3Iaz ¢gKFI 62NRA YSIYy |yR K2g¢g LidzyC
our performance voice.
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By the third session, the children should be automatically applying their decoding skills to read with greater accufacy

and fluency, enabling their working memory to be freed up to focus on comprehension. The purpose of the readil
LIN} O0AOS aSaaizy FT2N) O2YLINBKSyaAzy Aa G2 RS@St 2L 0
domains (2015 Key Stage 1: English reading test framework).

w 5N g 2y GKSANIly2stSRAS 67 & o@ [(?p;/]} 3 dzy RS N& [+
w LRSYUGATFe&xkSELNX Ay |-fftontexs.l ‘.Baga. i’ - Y R yzy
w LRSyGATF& IyR SELXIAY (K v -»,Yua Ay 0
w LYFSNBYOS IyR RSRdAzOGA 2y R Vi

w t NBRAQUGAZ2Y I~




Reading for pleasurés promoted throughout the school. We have a watticked library as well
as reading corners in each class room.

roleplay and |
storytelling
stones are
used during
CIL.

Our continuous provision includes the
planned use of books to support

OKAEf RNBYy Q& S NyAy3ZHE
OKAf RQa LJ NI A Odzf I NI B4y
enhance learning in this way is often
AaLRYyGryS2dza YR WAy |\
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PTEROSAURS

Performance voice

Children in Reception will learn
to retell stories using their

best performance voice even
before they begin to read. They
enjoy learning to read aloud from
fiction, noniction and poetry
appropriateto their stage of
development.

Regular modelling by adultsugally
AYLRNIFYG FykgwawScC
useful strategy which we use help
children develop theiexpressive,
fluent reading.

Children the use their
performancevoice in other areas of
our curriculum such as when

NeerfinfRg din stage, which is one
a Aofdlir Clﬁ’rr%lﬂu}naamﬂﬂtlgns
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Return to
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https://astonmaryshertssch.sharepoint.com/sites/shackadell/Shared%20Documents/2020-2021/PLANNING/SUMMER%202/CP%20enhancements/CP%20enhancements%20planner%2028_06_21%20.docx?web=1

Drawing club

We use 'Drawing club' to support our children's love of reading, their early writing, enhanced vocabul
maths skills. Three times a week the children explore one of three themes:

A The Adventure of BooksUsing high quality texts
A The Adventure of the pagtUsing animated cartoons from the past
A The Adventure of TalesUsing traditional tales

Each session encourages children to use actions and movements to remember high quality vocabulary. We
then explore the ‘adventure’ by looking at characters, settings and creating our own twists and turns in the
story.

The children use number and written codes to bring magic to their own stories. They are highly engaged and
thrilled by how to make stories come to life!

Vocabulary list:

Zooming Calamity [
N o
Superhuman Wriggling =
Courageous Indestructible
Heroic Transform
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M athS Early Years Foundation Stage Statutory Framework 2021
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~ for Learning
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A achieve deep levels of understanding and mastery within fluency, problem solving and reasoniry:

A be flexible in their understanding of Mathematics and select which approaches are most effective in different scena

A become inquisitive and resilient learners who can apply their mathematical understanding in different contexts and
make meaningful links across their learning.

As a school we have chosen to use N@TEM 'Mastering number' program as well as supporting this with féettgarning
¢ Essentials Maths Planning, as this strongly implements our intent and embeds the mastery approach.

In the Early Years Foundation Stage this means an implementati¥mos OSLJGA 2Y 9{ {9b¢L! [ YI
support our curriculum.

The teaching sequences are written as a spiral curriculum in which learning is built upon step by , "'\
step, aSljdzSyO0S o6& aSldzSyOS> LINRPGARAYy3 ¥F2| [Clickformore,

o=/

are then taughtthrough carefully structured sequences which we adaptto meett o (}/



Adult-led maths lessons
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mathematical thinking to allow them to develop their reasoning skills.
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tasks.
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A wide range of resources are used to support children
with their maths learning and to give them a deep
understanding of number, numerical patterns, shape, |
space and measure. Children are encouraged to explal
their thinking and explore and experiment with
numbers, giving them a deep understanding.




Childled maths

Our workshop style continuous provision provides many opportunities for children to
consolidate their mathematical thinking, knowledge and understanding. Children are able to
a wide variety of resources and often create patterns, make up counting games and explore ™
shape, space and measure through their chosen activities.

Children often investigate length, capacity and money through their play. Children particularly
enjoy exploring maths through role play such as shops and cafes and the use of mobile pho
for number recognition.




Religious Education

1 1adgz2y {0 alNEQa {OK22f> wStA3IA2dza 9RdzOF GA2Y YR
believe that children should be taught to become religiously literate, meaning that they gain an excellent
knowledge and understanding of Christianity and the other principle religions found in Great Britain and the Worl
We want our pupils to not only know about and understand the importance of religion, faith and spiritual practise:
but also be able to clearly articulate their own thoughts and beliefs as a result.

In Shackadeltlass we learn about Christianity and other religions through stories, parables, morals, roleplay and
many other fun and exciting ways. We have created a carefully planned curriculumlsdegstanding

Christianity and Discovery RBNVe work with the children to think through six deep questions and allow them to
express and articulate their own thoughts and feelings.

Click for next page




Values education
As a whole school community we explore a Christian value
each half termWe think about where this value is shown in
the Bible and how Jesus showed them to
other people. We also look at how they
affect our everyday lives and build our 1
characters. All values are modelled by
the staff.

Some of our values include love, forgivene
patience and generosity. The children are
actively encouraged to act towards others
using these values which supports our PSI|
curriculum.

Collective worship
LdO A& | LINA2NAGe Fd 'adgzy {1
Early Years Foundation Stage take part in daily acts of collecti
worship. These include classroom worship, whole school

G2NBKALI FYyR FO0a 2F O2ftft SO0A

Our children have the
opportunity to develop their
spirituality by reflecting on
themselves and thinking about
how their actions affect others S EEEES
in the World. This is the case @i "
pupils who have a Christian faigs =t <

Ve

another faith or none at all.

Supporting charities
It is a fundamental Christian value of our school that children are able to show love, kindness, empathy, compassion and
generosity to the people in our lives and also to those who live in the wider world. It is very important to us that we
teach children to know who they are in the world, but also to know how they can have a positive impact on the world

y o~ ~—

and those around them. This is why it is one of oucsixiculum ambitions

to arrange a fundraising event for charity.

BE3te» (foosned @]

week

Recycled flower paper made
donations towards Christian
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provide a programme of learning through which the children can acquire the knowledge,
understanding and skills they need to manage their lives now and in the future. It enables them t
develop their unigue character and the qualities and attributes needed to thrive as individuals an
members of their families, school and society.

In Shackadeltlass, adulted PSHE activities are taught through many exciting and interesting ways. These are belidadu
as well as through our planned continuous provision enhancem&hes PSHE curriculum is organised into three core

themes:

YR 2Stf06SAYy3 ) ) )
AKALEA O0AYOfdzRAY3 {SE YR wStlidAZ2yaKAL&A 9 Rdz
Y ¢ BEdordmie vielfb&indglartd e\ &responsible citizen

Understanding

how to make
good
relationships
Learning about and Learning about
making healthy demonstrating our place in the
| | choices and an awareness 0 wider world Return to o
how to look each others and taking home .
after ourselves. needs. responsibility..

page /



il B ¢ The hidden curriculum is the part of our curriculum which is spontaneous, unexpected and
e o unplanned. These learning opportunities come from a wide range of sources and situation:
These could include the following:

Things that children notice
in the environment that
interest them.

New experiences that the
children have had at home suc
as a new baby, a holiday or trying
a new sport.

et Hy

“'| Unusual events such as a bee
swarm on the school field or &
paramedic arriving in the local

Outside activities like clubs
and sports groups that the

_ _ area.
children then share in school|
— Z’f W
- | Changes in the seasons and Things that children bring in I
| weather. For example snow from home to share with the Return to {&
| fall, frost and ice formations class. home
or heavy rainfall. page
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Experiences we

want the

children to have

Too oo To To

o oo o o

Go on a hirdwatch

Climb ladders and trees

Swing on a tyre
Hug trees and
experience forest
bathing

Spend time watching

clouds
Build dens
Visit a wildlife park

Spend our own money algs

the supermarket
Jump in puddles

Our children are encouraged to have fun, enjoy life and build their resilience. In our inclusive
environment, we provide opportunities for our children to use their imagination and creativity by
exploring our world, learning outside the classroom and developing important life skills alongside
generating a love of life itself.

We have experiences that we would like our children to take part in during their time in Shackadell
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Toast marshmallows
Make a bird box

Plant bulbs to grow fruit
and vegetables

Take seasonal walks
around the village

Visit and allotment
Build a bug hotel
Prepare flash the
tortoise for hibernation &
Litter pick our local area
Meet the police and
firefighters

R
Return to \
home
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which then shapes the teaching and learning experiences for each child. In our interaction
werespondtothedayo-RI @ 20 ASNDIF A2y a GKIFG S YI 1S
take into account the observations that parents and carers share.

Observe the child i

their play.
Have high quality
Interactions with the
Take a step back and child. Encourage
Identify particular _allow the child to explore excellent use of
interests of the child through their own play vocabulary and
and make without interruption. discuss, question
enhancementsto the|  ss¢ and support.
continuous provision if
appropriate. Look for teachable

ERMETS, TINESE e e |dentify learning targets tha
the child needs to work on ,
over a longer period of time s
or during targeted teaching return to W
or interventions. These are T
then reviewed. page

to immediately move the
OKAf RQa f St
there and then.
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Forest school:

A

A
A
A
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leader is also a fdlime member of our EYFS team. This means that we are
able to frequently use her expertise to teach forest school skills during a
weekly forest school session as well as in the moment during Child Initiate
Learning.

We use both the designated forest school area in our school grounds as w
having adapted an area in our own outdoor classroom to encourage these
skills during CIL.

Childled with some adult direction
around specific skill acquisition. e
Progressing through skills and gaini
knowledge about our environment.
Focusses on new and interesting
vocabulary.
Linked to other curriculum areas e.g.
exploring The Gruffalo story.




We spend time working on
schemes and awards such as
30 days wild and RSPB
birdwatch. We explore
seasonal changes in our
environment and encourage
children to do this outside of
school.

We use lots of nofiction
texts to support our learning.

Return to i' “
home
1
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